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PREFACE 


This  report  presents  the  provincial  results  of  the  Social  Studies  30  Diploma 
Examination  administered  on  June  26,  1984.  During  this  administration,  the 
Social  Studies  30  Diploma  Examination  was  written  by  9769  students.  This 
report  provides  information  about  the  examination  development  process,  the 
examination  itself,  and  the  examination  results. 
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CHAPTER  1 


GRADE  12  DIPLOMA  EXAMINATIONS  PROGRAM 


Introduction 

The  Grade  12  Diploma  Examinations  Program,  which  is  an  integral  part  of  the 
high  school  diploma  requirements,  is  intended  to  develop  and  maintain 
excellence  in  educational  standards  through  certification  of  academic 
achievement.  The  program  consists  of  course-specific  examinations  that  are 
based  on  the  prescribed  Program  of  Studies  for  Senior  High  Schools  for  the 
following  Grade  12  (30-level)  courses:  English  30,  English  33,  Social  Studies 

30,  Mathematics  30,  Biology  30,  Chemistry  30,  and  Physics  30. 

All  Grade  12  students  in  Alberta  are  now  required  to  write  at  least  ONE 
diploma  examination  to  receive  a high  school  diploma. 

Alberta  Education  issues  two  distinct  high  school  diplomas:  the  General  High 

School  Diploma  and  the  Advanced  High  School  Diploma. 

General  High  School  Diploma 

To  earn  a General  High  School  Diploma,  a student  must  obtain  course  credit  in 
either  English  30  or  English  33,  and  obtain  100  credits  distributed  over 
courses  as  specified  in  the  Junior-Senior  High  School  Handbook.  Some 
students  who  are  working  toward  the  general  diploma  may  wish  to  obtain  credits 
in  other  diploma  examination  courses  (i.e..  Social  Studies  30,  Mathematics  30, 
Biology  30,  Chemistry  30,  and  Physics  30).  To  obtain  credits  in  these 
courses,  a student  must  also  write  the  appropriate  diploma  examination 
regardless  of  which  type  of  diploma  he  wishes  to  receive. 

Advanced  High  School  Diploma 

The  Advanced  High  School  Diploma  represents  achievement  in  an  academic  program 
that  includes  language  arts  (English),  social  studies,  mathematics,  and 
science.  To  earn  an  Advanced  High  School  Diploma,  a student  must  satisfy  the 
current  course  and  credit  requirements  for  a General  High  School  Diploma  and 
obtain  course  credit  in  English  30,  Social  Studies  30,  Mathematics  30,  and  ONE 
of  Biology  30,  Chemistry  30,  or  Physics  30. 

Awarding  of  Course  Credits 

To  obtain  credit  in  a Grade  12  (30-level)  course,  a student  must  earn  a final 
mark  of  50%  or  better.  To  obtain  credit  in  a Grade  12  (30-level)  diploma 
examination  course,  a student  must  write  the  appropriate  diploma  examination 
and  attain  a final  blended  mark  of  50%  or  better.  The  "final  blended  mark"  is 
made  up  of  50%  of  the  mark  awarded  by  the  school  and  50%  of  the  diploma 
examination  mark.  For  example,  a student  taking  Social  Studies  30  might  have  a 
mark  of  45%  from  his  school  and  a mark  of  57%  on  the  diploma  examination.  This 
student's  final  mark  is  the  average  of  the  two  marks,  or  51%.  He  has  therefore 
earned  credits  in  Social  Studies  30  because  his  final  mark  is  over  50%. 
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Transitional  Provisions 


Alberta  Education  recognizes  all  course  credits  earned  prior  to  September  1, 
1983  for  the  purpose  of  awarding  the  General  High  School  Diploma. 

Students  who  have  completed  partial  requirements  for  the  Advanced  High  School 
Diploma  prior  to  September  1,  1983,  and  who  are  currently  enrolled  in  Grade  12 
courses,  may  apply  any  of  the  previously  completed  required  diploma 
examination  subjects  toward  a diploma  provided  that  they  have  earned  a final 
course  mark  of  50%  or  better  in  each  subject. 

Award  of  Excellence 

When  a candidate  for  an  Advanced  High  School  Diploma  obtains  a final  average 
of  80%  or  higher  on  the  four  required  diploma  examination  courses  with  not 
less  than  85%  in  any  one  of  these  four  required  courses,  he  receives  an  Award 
of  Excellence.  This  Award  of  Excellence  is  noted  on  the  student's  Advanced 
High  School  Diploma. 

When  a student  writes  two  or  three  of  the  diploma  examinations  in  the  sciences 
(i.e..  Biology  30,  Chemistry  30,  and  Physics  30),  the  highest  of  these  final 
course  marks  is  used  for  diploma  purposes  and  in  the  calculation  of  the 
average  for  the  Award  of  Excellence. 
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CHAPTER  2 


EXAMINATION  DESIGN,  DEVELOPMENT,  AND  DESCRIPTION 


Content 

The  Social  Studies  30  diploma  examination  was  based  on  the  objectives  outlined 
in  the  publication  1981  Alberta  Social  Studies  Curriculum.  All  test 
questions  were  drawn  from  the  content  of  the  two  topics  prescribed  for  Social 
Studies  30:  "Political  and  Economic  Systems"  and  "Co-operation  and  Conflict 

Among  States."  Content  emphasis  was  derived  from  Section  III  of  Curriculum 
Specifications  for  Social  Studies  30 , "Weightings  of  Curriculum 
Specifications  for  Diploma  Examination  Purposes."  The  diploma  examination 
assessed  achievement  of  the  objectives  related  to  knowledge,  inquiry  skills, 
and  valuing;  it  did  not  assess  achievement  of  the  objectives  related  to 
attitude  development  and  to  most  participation  skills. 

General  Format 


Total  Examination 

The  time  allotted  for  writing  the  examination  was  two  and  one-half  hours.  The 
examination  consisted  of  two  parts.  Part  A:  Multiple-Choice  Questions 
consisted  of  70  questions  worth  10%  of  the  total  examination  mark.  Part  B: 
Written  Response  required  that  students  write  one  essay  worth  30%  of  the  total 
examination  mark.  The  examination  was  written  in  one  sitting. 

Part  A:  Multiple-Choice  Questions 

Questions  based  on  knowledge  objectives  were  drawn  from  facts,  concepts,  and 
generalizations  in  each  of  topics  A and  B of  the  Social  Studies  30  program. 

Questions  based  on  inquiry-skill  objectives  required  that  students  identify 
the  issue;  formulate  research  questions;  organize,  analyse,  and  synthesize 
data;  resolve  the  issue;  apply  the  decision;  and  evaluate  the  decision, 
process,  and  action. 

Questions  based  on  value  objectives  required  that  students  understand  values 
and  demonstrate  competencies  in  the  analysis  of  various  value  positions  and  in 
moral  reasoning  by  distinguishing  between  different  types  of  arguments. 

Part  B:  Written  Response 

Students  were  required  to  write  a complete  and  unified  essay  dealing  with  an 
issue  related  to  the  content  of  the  Social  Studies  30  program.  A choice  of 
topics  was  provided  — one  from  Topic  A and  one  from  Topic  B.  The  essay  was 
marked  according  to  the  reporting  categories  indicated  in  the  blueprint  for 
the  written-response  section  (page  6).  Students  were  also  provided  with 
marking  criteria  and  guidelines  following  each  topic.  (Figure  1,  page  4). 
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Figure  1 

Marking  Criteria  and  Guidelines 


Your  essay  will  be  graded  according  to  how  well  you  do  the  following: 


- Explain  the  issue  by  stating  its  importance  and  by  describing 
two  competing  value  positions  underlying  the  issue. 

- Describe  an  action  taken  by  a country  other  than  Canada  in 
dealing  with  the  same  issue,  and  evaluate  both  the 
effectiveness  and  the  desirability  of  the  action  taken  by 
this  country.  (Select  an  example  from  above  or  from  your 
knowledge  of  social  studies.) 

- State  what  position  you  would  have  Canada  take  on  the 
issue  and  defend  this  position. 

Marks  allotted  to  content  of  the  essay 

Marks  allotted  to  quality  of  language  and  expression 


(5  marks) 


(10  marks) 

(10  marks) 
25  marks 
5 marks 


TOTAL 


30  marks 


Preparation  of  the  Examination 

In  the  preparation  of  the  Social  Studies  30  diploma  examination,  teacher- 
constructed  questions  were  field-tested  in  high  schools  throughout  the 
province.  Test  development  specialists,  in  conjunction  with  teachers, 
assembled  the  examination  from  suitable  questions.  Before  the  examination  was 
administered,  it  was  reviewed  by  an  Examination  Review  Committee  consisting  of 
representatives  from  the  Conference  of  Alberta  School  Superintendents,  The 
Alberta  Teachers'  Association,  the  Public  Colleges  of  Alberta,  the 
Universities  Co-ordinating  Council,  and  Alberta  Education. 

Specific  Design  Considerations 

Target  Mean 

The  target  mean  for  the  multiple-choice  questions  of  the  Social  Studies  30 
diploma  examination  was  set  at  65%. 

Reporting  Categories 

Reporting  categories  (or  subtests)  formed  the  basis  for  the  reporting  of 
examination  results  to  school  jurisdictions.  The  reporting  categories  used 
are  indicated  on  the  blueprints  found  on  pages  5 and  6,  and  in  Table  3 on 
page  7 . 

Cognitive  Levels 

Approximately  50%  of  the  questions  on  the  examination  tested  recall  or 
comprehension.  The  remaining  items  were  designed  to  test  more  complex  levels 
of  the  taxonomy. 

Blueprint  for  the  Social  Studies  30  Diploma  Examination 

The  design  of  the  multiple-choice  and  the  written-response  sections  of  the 
Social  Studies  30  diploma  examination  is  explained  in  the  blueprints  on  pages 
5 and  6.  These  blueprints  are  organized  according  to  reporting  categories, 
and  show  the  percentage  of  marks  allotted  to  each  category. 

Valuing  skills  and  value  concepts  from  Topic  A and  Topic  B are  combined  into 
one  reporting  category. 
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Social  Studies  30  Diploma  Examination  Blueprint 


Table  2 


Social  Studies  30  Diploma  Examination  Blueprint 

Part  B:  Written  Response 
(30%  of  total  examination  score) 


Description  of 
Writing  Assignment 

Reporting  Category  Proportion  of  Total  Mark 

(Scoring  Guide)  by  Reporting  Category 

One  complete  and  unified 

1. 

Explanation  of  issue 

5% 

essay  in  which  the  student 

integrates  steps  of  the 
inquiry  process  in  dealing 

2. 

Description  and  evaluation 
of  an  action 

10% 

with  a given  issue 

3. 

Presentation  and  defence 
of  a position  on  the  issue 

10% 

4. 

Quality  of  language  and 
expression 

5% 

30% 
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Reporting  Categories  for  Multiple-Choice  Questions 


To  provide  information  that  is  both  meaningful  and  reliable,  it  is  necessary 
to  group  questions  into  reporting  categories  (subtests).  Each  reporting 
category  requires  a minimum  of  six  questions  to  achieve  statistical 
reliability.  The  reporting  categories  used  in  the  June  1984  Social  Studies  30 
Diploma  Examination  and  the  question  numbers  in  each  category  are  given  in 
Table  3. 


Table  3 

Reporting  Categories 


Categories 


Question  Numbers 


Marks 


Process  Categories 

1.  Recall  and  Comprehension  4,5,8,9,11,12,  32 

13,16,20,21,22, 

23,24,25,28,29, 

39,42,43,44,45, 

46,47,52,56,57, 

59,61,64,65,67,68 


2.  Inquiry  Skills: 

- Identify  and  focus 
on  the  issue 

- Formulate  research 
questions 

3.  Inquiry  Skills: 

- Gather,  organize,  analyse, 
evaluate,  and  synthesize 
data 

4.  Inquiry  Skills: 

- Resolve  the  issue 

- Apply  the  decision 

- Evaluate  the  decision, 
process,  and  action 

5.  Valuing: 

- Understand  values 

- Develop  valuing 
competencies 


6,30,31,49,50,  6 

66 


2,7,14,15,18,19,  18 

32,33,35,36,37,40, 

41,51,58,60,62,63 


10,17,34,38,53,  6 

70 


1,3,26,27,48,54,  8 

55,69 

Total:  70 


Content  Categories 

6.  Political  and  Economic  1 to  35  35 

Systems 

7.  Co-operation  and  Conflict  36  to  70  35 

Among  States  — 

Total:  70 
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CHAPTER  3 


ADMINISTRATION  OF  THE  EXAMINATION 


In  May  1984,  the  Student  Records  and  Computer  Services  Branch  of  Alberta 
Education  received  the  registration  checklists  from  principals  of  all  high 
schools  in  Alberta  with  students  registered  in  Grade  12.  Principals  were 
asked  to  verify  the  registration  of  students  in  diploma  examination  courses 
within  their  schools  and  to  indicate  any  changes  in  registration  that  might 
have  occurred.  These  verified  lists  allowed  Alberta  Education,  through  the 
Student  Evaluation  Branch,  to  estimate  numbers  of  examinations  required  for 
each  diploma  examination  course  for  each  school,  and  to  prepare  answer  sheets 
and  scoring  sheets  with  student  and  school  identification  information. 

Also  in  May  1984,  each  superintendent  and  high  school  principal  was  sent  a 
copy  of  the  document  Guidelines  and  Procedures  for  Administering  the  Grade  12 
Diploma  Examinations : June  1984  Administration.  This  document  included  an 
explanation  of  the  duties  and  responsibilities  of  the  various  parties  involved 
in  administering  the  examinations  (the  school  jurisdiction,  the  school 
principal  or  Chief  Presiding  Examiner,  and  the  teacher  or  Presiding 
Examiner).  In  addition,  information  about  security  of  the  examinations, 
confidentiality  of  students'  answers,  exceptional  cases,  and  examination  rules 
was  included. 

After  the  examinations  had  been  printed,  they  were  placed  in  school  packages 
by  subject  according  to  the  registration  checklist  that  had  been  verified  by 
the  principal.  Each  school  was  sent  an  extra  number  of  examinations  — 
approximately  10%  more  than  the  list  indicated.*  This  provided  for  changes  in 
registration  and  for  mature  students. 

A package  of  diploma  examinations  was  also  prepared  for  each  Chief  Presiding 
Examiner  (high  school  principal).  In  addition,  information  kits  for  the  Chief 
Presiding  Examiners  (one  per  school)  and  the  Presiding  Examiners 
(approximately  one  for  every  30  students  in  the  school)  were  prepared.  These 
information  kits  contained  specific  instructions  necessary  to  ensure  reliable 
administration  of  the  examinations.  All  of  this  material  was  sent  to  the 
central  office  of  each  school  jurisdiction  in  Alberta  in  early  June  1984  for 
dissemination  to  schools. 


*A11  high  schools  with  students  registered  in  Grade  12  received  a minimum  of 
three  extra  copies  of  each  diploma  examination  to  be  kept  on  file  in  the 
school  for  review  by  teachers  and  students. 
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School  jurisdictions  were  responsible  for  delivering  examination  materials  to 
schools  before  the  administration  dates.  School  jurisdictions  were  also 
responsible  for  keeping  the  examinations  secure  prior  to  administration  and 
for  supervising  the  collection  of  examination  materials  from  schools  after 
administration. * 

Examinations  were  returned  to  Alberta  Education  in  the  following  manner. 

School  jurisdictions  in  zones  1,  4,  5,  and  6 returned  materials  as  directed  by 
their  Regional  Offices  of  Education.  Jurisdictions  in  zones  2 and  3 returned 
materials  directly  to  the  Student  Evaluation  Branch  receiving  area  at  the 
Legislature  Annex,  9718  - 107  Street,  Edmonton.  At  the  Legislature  Annex,  the 
examinations  from  each  school  were  checked  against  the  school's  List  of 
Candidates  and  prepared  for  marking. 


*Grade  12  diploma  examinations  written  by  students  enrolled  in  category  1 
private  schools  were  administered  by  Regional  Office  of  Education  personnel. 
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CHAPTER  4 


SCORING  OF  WRITTEN  RESPONSE 


Selection  of  Markers 


The  written-response  section  of  the  June  1984  Social  Studies  30  Diploma 
Examination  was  marked  by  152  Social  Studies  30  teachers,  who  were  recommended 
by  their  superintendents  and  appointed  by  the  Student  Evaluation  Branch. 
Markers  were  selected  from  all  regions  of  the  province.  To  qualify  as  a 
marker,  a teacher  must  have  taught  Social  Studies  30  for  two  or  more  years,  be 
currently  teaching  Social  Studies  30,  and  have  a valid  Permanent  Professional 
Certificate.  Student  papers  were  scored  from  July  4 to  7 at  the  marking 
centre  in  the  Legislature  Annex,  Edmonton. 

Training 

On  Tuesday,  July  3,  1984,  a group  of  27  markers  who  had  been  designated  as 
group  leaders  were  trained  in  the  use  of  the  scoring  criteria  (see  Table  4, 
page  12).  Papers  representing  different  quality  levels  of  student  writing 
were  selected  by  a committee  of  teachers  and  Student  Evaluation  Branch  staff 
from  a representative  sample  of  1300  student  papers,  and  were  presented  to  the 
group  leaders.  These  were  reviewed  by  the  group  leaders,  and  a final 
selection  of  "rangefinders"  was  made.  Along  with  brief  rationales,  they  were 
then  presented  to  the  entire  group  of  markers  on  July  4 as  exemplars  for  each 
of  the  scoring  criteria. 

On  Wednesday,  July  4,  1984,  all  152  markers  assembled  at  the  Legislature 
Annex.  After  Student  Evaluation  staff  had  distributed  and  explained  the 
scoring  criteria  and  marking  procedures,  the  markers  were  organized  into  27 
groups.  The  group  leaders  presented  and  discussed  the  sample  papers.  Two 
student  papers  were  then  distributed  and  scored  by  all  markers,  and  the  scores 
assigned  were  compared  with  the  scoring  criteria  to  ensure  that  everyone  was 
marking  to  the  same  standard. 

Marking 

Following  the  training  session,  markers  began  independent  marking  of  student 
papers.  Each  paper  was  scored  by  three  different  markers. 

Before  papers  were  delivered  to  markers,  student  identification  was  removed 
and  the  papers  placed  randomly  in  bundles  of  ten.  When  scoring  any  paper,  the 
marker  had  no  way  of  knowing  the  identity  of  the  student  who  wrote  it. 

Markers  were  instructed  to  refer  to  their  group  leader  any  paper  in  which  the 
student's  identity  was  suspected. 
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to  address  the  dimension  being  scored. 


Reliability  Reviews 


Reliability  of  results  was  of  prime  concern  during  the  marking  sessions. 
Because  of  this,  reliability  review  sessions  were  conducted  twice  daily,  at 
10:00  a.m.  and  at  2:00  p.m.  At  these  sessions,  all  markers  were  given 
identical  sets  of  two  papers.  They  independently  read  and  assigned  marks  to 
the  two  papers,  and  the  group  leaders  recorded  their  marks.  Each  group  then 
discussed  the  two  papers  scale  by  scale,  with  the  discrepant  or  divergent 
markers  on  a particular  scale  opening  the  discussion.  At  the  end  of  the 
reliability  review,  group  leaders  forwarded  their  recorded  marks  to  Student 
Evaluation  Branch  personnel,  who  tallied  all  marks  and  posted  the  distribution 
of  marks  for  that  session.  Group  membership  changed  for  the  reliability 
review  sessions  on  the  second  and  third  days. 

To  assist  markers  further  with  monitoring  their  own  consistency  in  applying 
the  scoring  criteria,  individual  marker  performance  sheets  were  distributed. 

An  example  is  provided  in  Appendix  B,  page  28. 

Discrepant  Papers 

The  computer  was  programmed  to  compare  the  three  scores  a student  received  on 
each  scale  and  to  assign  the  median  mark  as  the  final  mark  for  that  scale. 

For  example,  if  the  first  marker  awarded  a particular  paper  a 3 for 
"Explanation  of  the  Issue,"  the  second  marker  a 2,  and  the  third  a 4,  the 
computer  would  assign  that  paper  the  median  mark  of  3 for  that  particular 
scale.  If  the  scores  assigned  by  the  markers  diverged  from  the  median  by  more 
than  one  scale  point,  the  marking  of  that  scale  was  considered  to  be 
discrepant  for  that  paper.  Discrepancy  on  one  scale  alone  was  not  enough  to 
require  a fourth  marking  for  any  paper.  If,  however,  a number  of  scales  on  a 
particular  paper  were  discrepant,  that  paper  was  given  a fourth  marking.  The 
fourth  marker  would  read  the  paper  and  assign  it  a mark  on  those  scales  that 
were  discrepant.  Marks  assigned  during  the  fourth  marking  had  to  fall  within 
the  range  of  marks  that  had  been  established  by  the  first  three  markers.  If, 
for  example,  the  first  marker  had  awarded  the  paper  a 1 on  a particular  scale, 
the  second  marker  a 3,  and  the  third  marker  a 3,  the  fourth  marker  could  award 
the  paper  a 1,  a 2,  or  a 3 on  this  same  scale.  The  fourth  marker  could  not  go 
outside  the  set  range  of  marks  to  assign  the  paper  a 0,  a 4,  or  a 5 on  that 
scale . 
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CHAPTER  5 


RESULTS  AND  OBSERVATIONS 


Total  Examination  Results 


The  results  for  the  total  Social  Studies  30  diploma  examination  are  summarized 
in  Table  5.  Students  scored  higher  on  the  multiple-choice  section  than  they 
did  on  the  written-response  section.  Students  achieved  an  average  of  45.5 
marks  out  of  70  (65.0%)  on  the  multiple-choice  questions,  and  15.0  marks  out  of 
30  (50.0%)  on  the  written-response  question.  The  average  mark  for  all  students 
for  the  total  examination  was  60.5%. 


Table  5 

Total  Examination  Results 


Mean 

Standard  Deviation* 

Total  Examination 

60.5% 

14.3 

Part  A:  Multiple-Choice  Questions 

45.5/70 

11.2 

Part  B:  Written-Response  Section 

15.0/30 

4.6 

Standard  test  statistics  indicate  that  the  multiple-choice  section  of  the 
examination  has  a satisfactory  level  of  reliability  for  a test  measuring  the 
many  knowledge  and  skill  objectives  of  the  social  studies  program.  The  KR-20 
coefficient**  for  the  multiple-choice  part  of  the  examination  was  0.893. 


Standard-Setting 

Every  effort  was  made  to  design  a Social  Studies  30  diploma  examination  that 
would  be  a valid  and  reliable  measure  of  what  students  can  be  expected  to  know 
as  a result  of  instruction  in  this  course.  A specific  standard  or  level  of 
expectation  inherent  in  the  examination  was  established  through  careful  test 
development  procedures.  To  ensure  that  each  form  of  the  examination 
administered  in  1984  would  be  parallel,  the  Student  Evaluation  Branch  adopted 
a process  of  standard-setting.  Classroom  teachers  were  involved  in  this 
process,  which  included  reviewing  the  difficulty  level  of  each  multiple-choice 
question  in  terms  of  borderline  passing  students  (who  merit  50%) , borderline  B 
students  (who  merit  65%),  and  borderline  A students  (who  merit  80%).  After 
teachers  made  their  initial  judgments  on  question  difficulty,  they  were  given 
information  about  the  actual  distribution  of  students'  examination  marks  and 
were  then  given  the  opportunity  to  modify  their  judgments. 


*Standard  deviation  is  a measure  of  the  variation  in  the  distribution  of 
scores.  In  a normal  distribution,  68.0%  of  the  scores  will  fall  within  one 
standard  deviation  of  the  mean. 

**The  KR-20  coefficient  is  a measure  of  internal  consistency  ranging  from  0 
to  1. 
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The  actual  distribution  of  marks  for  the  multiple-choice  part  of  the 
examination  was  very  close  to  the  number  of  A's,  B's,  and  C's  recommended  by 
the  teachers.  More  F's  were  awarded,  however,  because  student  achievement  on 
the  essay  tended  to  be  poorer  than  expected. 


Relationship  Between  Examination  Mark  and  School -Awarded  Mark 

The  averages  for  the  school-awarded  mark,  the  examination  mark,  and  the  final 
blended  mark  were  65.1%,  60.5%,  and  63.2%  respectively.  The  percentages  of 
students  receiving  A's,  B's,  C's,  and  F's  is  shown  in  Table  6. 


Table  6 

Percentage  Distribution  of  A's,  B's,  C's,  and  F's 


Letter  Grade 

School -Awarded 
Mark 

Examination 

Mark 

Final  Blended 
Mark* 

A (80-100%) 

14.0 

9.0 

9.2 

B (65-79%) 

38.5 

32.0 

36.4 

C (50-64%) 

39.5 

35.7 

43.9 

F (0-49%) 

7.9 

23.3 

10.5 

MEANS 

65.1% 

60.5% 

63.2% 

*These  final  blended  marks  include  the  marks  of  students  who  did  not  receive 
BOTH  a school-awarded  mark  and  a diploma  examination  mark  for  various  reasons 
(see  pp.  1 and  2 ) . 


The  correlation  between  the  examination  mark  and  the  school-awarded  mark  was 
0.69,  indicating  that  a moderate  relationship  exists  between  the  two.  It  is 
normal  to  expect  differences  between  the  two  marks  because  the  examination 
score  is  limited  to  reflecting  achievement  only  in  those  objectives  in  Social 
Studies  30  that  can  be  examined  by  a paper-and-pencil  test,  while  the 
school-awarded  mark  reflects  achievement  in  participation  skills  and  all  other 
objectives  of  the  course. 
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Results  for  Part  A:  Multiple-Choice  Questions 


The  results  for  Part  A:  Multiple-Choice  Questions  are  given  in  tables  7 and  8. 
Table  7 presents  the  results  for  Part  A by  reporting  category.  For  Recall  and 
Comprehension,  all  students  scored  an  average  of  20.9  items  correct  out  of  a 
possible  32,  or  65.3%.  For  Inguiry  Skills  applicable  to  focusing  on  the 
issup,  students  averaged  4.0  items  correct  out  of  a possible  6,  or  66.7%.  For 
Inquiry  Skills  applicable  to  data  gathering,  students  averaged  11.3  out  of  18, 
or  62.7%.  For  Inquiry  Skills  applicable  to  decision-making,  students  averaged 
4.1  out  of  6,  or  68.3%,  and  for  Valuing,  students  averaged  5.3  out  of  8,  or 
66.3%.  Student  performance  was  approximately  equal  on  the  multiple-choice 
questions  for  topics  A and  B.  On  the  35  multiple-choice  questions  dealing 
with  Topic  A,  the  provincial  average  was  23.1,  or  66.0%;  on  the  35  Topic  B 
questions,  the  provincial  average  was  22.4,  or  64.0%. 

Table  7 

Results  for  Part  A:  Multiple-Choice  Questions 
(Raw  Scores) 


Reporting  Category  No. 

of  Questions 

Mean 

Standard  Deviation 

Total  Multiple  Choice 

70 

45.0 

11.2 

1. 

Recall  and  Comprehension 

32 

20.9 

5.5 

2. 

Inquiry  Skills:  Focus  on  the 

issue  and  formulate  research 
questions 

6 

4.0 

1.4 

3. 

Inquiry  Skills:  Gather,  organize 

analyse,  evaluate,  and  synthesize 

' 

data 

18 

11.3 

3.2 

4. 

Inquiry  Skills:  Resolve  the 

issue,  apply  the  decision,  and 
evaluate  the  decision,  the 
process,  and  the  action 

6 

4.1 

1.4 

5. 

Valuing:  Analysis,  decision- 

making, and  moral  reasoning 

8 

5.3 

1.7 

6. 

Political  and  Economic  Systems 

35 

23.1 

6.0 

7. 

Co-operation  and  Conflict  Among 
States 

35 

22.4 

5.9 

Although  performance  in  the  different  reporting  categories  appears  to  show  some 
variation,  caution  is  advised  in  comparing  the  results.  The  sets  of  questions 
that  make  up  each  reporting  category  were  not  selected  to  be  equal  in  average 
level  of  difficulty,  therefore  differences  may  be  due  to  variations  in  question 
difficulty  rather  than  in  student  performance.  The  norms  are  useful,  however,  in 
making  comparisons  with  jurisdiction  results. 


17 


Question  Response  Frequencies  for  Multiple-Choice  Questions 


Question  response  frequencies  for  all  70  questions  appearinq  in  Part  A:  Multiple- 
Choice  Questions  are  presented  in  Table  8. 


Table  8 

Question  Response  Frequencies 


Question 
Number  Key 

Percentage  of  All  Students 
Choosing  Alternative 

Question 
Number  Key 

Percentage  of  All  Students 
Choosing  Alternative 

A 

B 

C 

D 

A 

B 

C 

D 

1 

D 

11 

3 

2 

85 

36 

D 

2 

3 

19 

77 

2 

D 

14 

13 

20 

53 

37 

A 

39 

6 

21 

34 

3 

A 

65 

6 

16 

12 

38 

C 

6 

14 

72 

9 

4 

D 

8 

3 

38 

51 

39 

D 

10 

9 

10 

72 

5 

A 

71 

9 

11 

8 

40 

A 

82 

4 

9 

5 

6 

B 

4 

83 

11 

3 

41 

D 

6 

20 

12 

62 

7 

A 

58 

14 

6 

22 

42 

C 

19 

8 

56 

16 

8 

A 

76 

10 

12 

2 

43 

C 

5 

9 

71 

15 

9 

B 

10 

79 

9 

2 

44 

B 

13 

78 

4 

6 

10 

C 

4 

4 

76 

16 

45 

C 

5 

15 

58 

22 

11 

B 

14 

59 

12 

15 

46 

B 

7 

67 

3 

24 

12 

B 

16 

64 

14 

6 

47 

D 

13 

17 

16 

54 

13 

A 

58 

5 

14 

23 

48 

A 

63 

8 

6 

23 

14 

D 

5 

4 

37 

54 

49 

B 

10 

55 

23 

12 

15 

A 

58 

16 

16 

10 

50 

C 

8 

9 

66 

17 

16 

A 

88 

5 

4 

3 

51 

A 

84 

7 

4 

6 

17 

B 

9 

75 

8 

8 

52 

D 

8 

12 

35 

45 

18 

C 

2 

12 

71 

14 

53 

C 

18 

16 

64 

3 

19 

A 

54 

27 

4 

15 

54 

C 

24 

12 

58 

6 

20 

B 

10 

77 

6 

7 

55 

D 

5 

6 

2 

87 

21 

C 

5 

20 

60 

15 

56 

A 

76 

8 

14 

2 

22 

C 

4 

18 

73 

5 

57 

C 

8 

11 

72 

9 

23 

D 

1 

2 

22 

75 

58 

B 

9 

58 

6 

27 

24 

D 

6 

12 

10 

71 

59 

D 

16 

28 

6 

50 

25 

B 

16 

73 

7 

4 

60 

A 

55 

15 

17 

14 

26 

C 

14 

6 

60 

20 

61 

D 

17 

19 

12 

52 

27 

D 

24 

12 

15 

49 

62 

B 

9 

71 

14 

7 

28 

D 

7 

17 

9 

67 

63 

C 

4 

6 

61 

29 

29 

A 

58 

14 

16 

12 

64 

B 

12 

56 

11 

21 

30 

C 

6 

4 

80 

11 

65 

C 

8 

8 

42 

41 

31 

D 

34 

8 

14 

45 

66 

A 

67 

11 

11 

12 

32 

C 

11 

12 

68 

9 

67 

B 

20 

57 

19 

4 

33 

B 

13 

81 

3 

4 

68 

D 

10 

4 

7 

80 

34 

A 

56 

9 

6 

29 

69 

C 

32 

5 

59 

5 

35 

B 

17 

42 

19 

22 

70 

B 

15 

71 

10 

4 

M = 9769 


Numbers  may  not  add  to  100  due  to  rounding. 
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Discussion  of  Selected  Questions 


Question  1 required  students  to  recall  values  common  to  a capitalist  approach 
to  economics.  It  appeared  on  the  examination  as  follows: 

1.  From  a theoretical  point  of  view,  the  values  of  self-reliance  and 
personal  initiative  are  basic  to  a 

A.  social  welfare  state 

B.  fascist  corporate  state 

C.  communist  approach  to  economics 

D.  capitalist  approach  to  economics 

Table  8 shows  that  11%  of  the  students  chose  alternative  A as  the  right 
answer;  3%  chose  alternative  B;  2 % chose  alternative  C;  and  85%  chose 
alternative  D,  which  is  the  keyed  answer.  This  particular  question  was  not 
difficult . 

Question  4 required  students  to  recall  a central  characteristic  of  Western 
parliamentary  democracy.  It  appeared  on  the  examination  as  follows: 

4.  Of  the  following  statements,  which  is  MOST  consistent  with  the 
current  Western  view  of  parliamentary  democracy? 

A.  Democracy  is  a part  of  a divine  plan  for  mankind. 

B.  Government  should  protect  citizens  from  foreign  ideas. 

C.  Democracy  requires  consensus  among  competing  political  parties. 

D.  Government  should  promote  the  welfare  of  the  individual. 

Eight  per  cent  of  the  students  chose  alternative  A;  3%  chose  alternative  B; 

38%  chose  alternative  C;  and  51%  chose  alternative  D,  the  keyed  answer.  While 
the  question  had  an  acceptable  difficulty,  some  teachers  were  concerned  that 
it  did  not  have  a clearly  correct  answer.  The  question  is  dealing  with  "the 
current  Western  view  of  parliamentary  democracy"  at  a very  general  level.  The 
key  difference  in  philosophy  between  the  current  Eastern  and  Western  views  of 
democracy  lies  in  the  unique  Western  definition  of  democracy,  which  stresses 
individual  freedom  as  opposed  to  the  Eastern  view,  which  stresses  the 
collective  good.  To  accept  C as  an  answer  contradicts  a basic  tenet  of 
Western  parliamentary  democracy,  namely  the  concepts  of  party  rivalry  and  the 
"loyal  opposition,"  where  there  is  no  consensus  but  rather  the  expectation  of 
competing  and  opposing  policies.  For  these  reasons,  it  was  decided  to  retain 
the  question. 

Question  21  required  students  to  recall  a belief  central  to  fascism.  It 
appeared  on  the  examination  as  follows: 

21.  Fascists  support  the  belief  that 

A.  government  is  accountable  to  the  electorate 

B.  the  means  of  production  should  be  owned  by  the  state 

C.  individuals  exist  to  enhance  the  collective  welfare  of  the  state 

D.  competing  political  parties  may  be  tolerated  but  must  be 
controlled 
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Table  8 shows  that  5%  of  the  students  chose  alternative  A;  20%  chose 
alternative  B;  60%  chose  alternative  C,  which  is  the  keyed  answer;  and  15% 
chose  alternative  D.  This  particular  question  was  of  average  difficulty. 

Question  31  required  students  to  identify  a group  of  nations  from  which 
appropriate  economic  data  could  be  gained  to  illustrate  government  actions 
outlined  in  a statement.  It  appeared  on  the  examination  as  follows: 

Use  the  statement  below  to  answer  questions  30  to  32. 


While  most  production  is  in  private  hands,  the  government  owns  or 
operates  certain  key  industries.  The  government  also  prepares  a 
national  economic  strategy,  setting  broad  production  targets  for  key 
industrial  sectors,  and  channels  investment  into  the  most  desirable 
areas.  These  goals  are  achieved  through  persuasion,  taxation,  and 
lending  policy. 


31.  From  which  group  of  nations  would  economic  data  be  MOST  useful  in 
illustrating  the  government  actions  described  above? 

A.  The  OPEC  cartel 

B.  The  Pacific  Rim 

C.  The  Soviet  satellites 

D.  The  Scandinavian  democracies 

Thirty-four  per  cent  of  the  students  chose  alternative  A;  8%  chose  alternative 
B;  14%  chose  alternative  C;  and  45%  chose  alternative  D,  the  keyed  answer.  A 
number  of  teachers  were  concerned  about  the  curricular  validity  of  this 
question.  While  the  question  proved  difficult,  it  does  relate  to  content 
outlined  in  the  curriculum  specifications  for  Social  Studies  30.  The 
statement  makes  clear  reference  to  economic  strategies  typical  of  mixed 
economies  prevalent  in  nations  such  as  Sweden. 

Question  39  required  students  to  recall  that  the  importance  of  the  Panama 
Canal  to  American  imperial  and  economic  interests  was  comparable  to  the 
importance  of  the  Suez  Canal  to  Great  Britain.  It  appeared  on  the  examination 
as  follows: 

39.  In  terms  of  economic  growth  and  imperial  interest,  the  Suez  Canal 
was  to  Great  Britain  as  the  Panama  Canal  was  to 

A.  Spain 

B.  France 

C.  Mexico 

D.  the  United  States 

Ten  per  cent  of  the  students  chose  alternative  A;  9%  chose  alternative  B;  10% 
chose  alternative  C;  and  72%  chose  alternative  D,  the  keyed  answer.  This 
question  was  one  of  two  whose  curricular  validity  was  questioned  by  some 
teachers.  However,  the  question  does  relate  to  the  concept  of  pre-First  World 
War  imperialism  outlined  in  the  curriculum  specifications. 
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Question  48  required  students  to  identify  a conflict  in  values  between  a 
particular  point  of  view  and  the  values  underlying  the  formation  of  the  League 
of  Nations.  It  appeared  on  the  examination  as  follows: 

Use  the  opinion  below  to  answer  question  48. 


The  idea  of  a world-state,  including  all  of  mankind,  is  disgusting. 

All  different  peoples  (or  nations),  like  individual  men,  have  their 
own  particular  characteristics.  From  the  great  variety  of  these 
characteristics,  the  richness  of  the  human  race  is  seen. 

— Heinrich  von  Freitsche 


48.  The  view  expressed  above  would  likely  be  in  greatest  conflict  with 
the  values  inherent  in  the 

A.  establishment  of  the  League  of  Nations 

B.  formation  of  the  state  of  Israel 

C.  signing  of  the  Triple  Entente 

D.  unification  of  Germany 

Table  8 shows  that  63%  of  the  students  chose  alternative  A,  the  keyed  answer; 
8%  chose  alternative  B;  6%  chose  alternative  C;  and  23%  chose  alternative  D. 
This  particular  question  was  of  average  difficulty. 

A serious  attempt  was  made  to  simulate  the  inquiry  process  approach  within  the 
multiple-choice  section  of  the  examination  by  presenting  some  "families"  of 
questions  related  to  one  or  more  data  sources.  Within  each  such  family  of 
questions,  students  would  be  required  to  follow  a logical  progression  from  one 
question  to  the  next  (for  example,  to  identify  an  issue,  then  to  identify 
underlying  value  positions  or  conflict,  then  to  recall  appropriate  knowledge, 
and  then  to  apply  further  inquiry  skills  to  the  data  presented) . Questions  49 
to  53,  which  may  be  found  on  the  following  pages,  are  an  example  of  a family 
of  questions  related  to  several  data  sources.  An  acceptable  difficulty  level 
was  achieved  for  each  of  these  questions. 
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Use  the  sources  below  to  answer  questions  49  to  53. 
SOURCE  I 


Hitler:  It  is  easy  enough  to  talk  of  war  while  we  are  sitting  here 
in  our  comfortable  easy  chairs.  But  war  means  endless  misery  for 
millions.  Do  you  want  to  take  this  responsibility  upon  yourself,  Herr 
Schuschnigg?  Don’t  think  for  one  moment  that  anybody  on  earth 
is  going  to  thwart  my  decisions.  Italy?  I see  eye-to-eye  with 
Mussolini;  the  closest  ties  of  friendship  bind  me  to  Italy.  And 
England?  England  will  not  move  one  finger  for  Austria  ....  And 
France?  Well,  three  years  ago  we  marched  on  the  Rhineland  with 
a handful  of  battalions  ....  If  France  had  stopped  us  then  we 
would  have  had  to  retreat  ....  But  now  it  is  too  late  for 
France  . . . 

— from  the  memoirs  of  the  Austrian  Chancellor,  February  1938 


SOURCE  II 


However  much  we  may  sympathize  with  a small  nation  confronted 
by  a big  and  powerful  neighbor,  we  cannot  in  all  circumstances 
undertake  to  involve  the  whole  British  Empire  in  a war  simply  on 
her  account.  If  we  have  to  fight  it  must  be  on  larger  issues  than 
that.  . . . 

— from  an  address  by  the  British  Prime  Minister,  September  1938 


SOURCE  III 


SOURCE  IV 


RENDEZVOUS 


NEXT! 
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Question  49  required  students  to  identify  an  issue  raised  by  the  sources.  It 
appeared  on  the  examination  as  follows: 

49.  On  what  issue  do  the  sources  focus? 

A.  Should  nations  declare  economic  sanctions  against  aggressive 
neighbors? 

B.  Should  nations  pursue  policies  of  appeasement  with  aggressor 
states? 

C.  Should  nations  threatened  with  aggression  rely  on  offensive 
armaments? 

D.  Should  nations  threatened  with  aggression  pursue  policies  of 
isolationism? 

Ten  per  cent  of  the  students  chose  alternative  A;  55%  chose  alternative  B,  the 
keyed  answer;  23%  chose  alternative  C;  and  12%  chose  alternative  D. 

Question  50  required  students  to  identify  an  appropriate  research  question  to 
investigate  a historical  event  depicted  in  a source.  It  appeared  on  the 
examination  as  follows: 

50.  Which  is  the  best  question  to  research  if  you  want  more  information 

about  Source  III? 

A.  How  did  Nazi  Germany  conquer  Czechoslovakia? 

B.  Why  did  France  back  down  in  the  face  of  German  aggression? 

C.  Why  did  the  Nazi-Soviet  Pact  surprise  the  world? 

D.  What  role  did  the  great  powers  play  prior  to  the  Second  World 
War? 

Eight  per  cent  of  the  students  chose  alternative  A;  9%  chose  alternative  B; 

66%  chose  C,  the  keyed  answer;  and  17%  chose  alternative  D. 

Question  51  required  students  to  read  and  interpret  two  pieces  of  historical 
data.  It  appeared  on  the  examination  as  follows: 

51.  Sources  I and  II  indicate  that 

A.  Great  Britain  and  France  would  do  little  to  halt  German 
aggression  in  Eastern  Europe 

B.  Great  Britain  would  go  to  war  over  Austrian  annexation  but  not 
over  Czechoslovakian  partition 

C.  Austria  could  expect  Italian  aid  in  the  event  of  German 
aggression 

D.  France,  because  of  her  isolation,  would  be  forced  into  a 
defensive  alliance  with  the  Soviet  Union 

Eighty-four  per  cent  of  the  students  chose  alternative  A,  the  keyed  answer;  7% 
chose  alternative  B;  4%  chose  alternative  C;  and  6%  chose  alternative  D. 
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Question  52  required  students  to  recall  a major  reason  why  the  Western 
democracies  were  prepared  to  enter  into  war  against  Nazi  Germany.  It  appeared 
on  the  examination  as  follows: 

52.  Many  historians  believe  that  Hitler's  aggressive  actions  brought  the 
Western  democracies  to  war  in  1939  because 

A.  Great  Britain  and  France  felt  prepared  to  blockade  Nazi  Germany 

B.  Great  Britain  and  France  were  confident  of  American  and  Soviet 
military  support 

C.  Hitler  took  the  rash  action  of  invading  Poland  and  the  U.S.S.R. 
simultaneously 

D.  Hitler's  seizure  of  Czechoslovakia  had  discredited  appeasement 

Eight  per  cent  chose  alternative  A;  12%  chose  alternative  B;  35%  chose 
alternative  C;  and  45%  chose  D,  the  keyed  answer. 

Question  53  required  students  to  identify  a solution  to  an  issue  from  a 
particular  perspective.  It  appeared  on  the  examination  as  follows: 

53.  Which  of  the  following  solutions  to  the  issue  found  in  the  sources  would 
be  MOST  acceptable  to  someone  who  supported  the  principles  of  the  League 
of  Nations? 

A.  Settle  territorial  questions  by  appeasement 

B.  Establish  a balance  of  power  through  alliance  systems 

C.  Discourage  aggression  through  collective  security 

D.  Encourage  peace  by  threatening  war 

Eighteen  per  cent  chose  alternative  A;  16%  chose  alternative  B;  64%  chose 
alternative  C,  the  keyed  answer;  and  3%  chose  alternative  D. 

CREDITS 

Source  48  Heinrich  von  Freitsche.  "Nationalism  after  Unification" 

lectures  at  University  of  Berlin  1874-1896.  As  found  in 
Shaping  of  Western  Society  edited  by  Edwin  Fenton  (New  York: 
Holt,  Rinehart  and  Winston,  Publishers  @ 1974)  p.  274. 
Reprinted  by  permission  of  Holt,  Rinehart  and  Winston, 
Publishers . 

Sources  49-53  Kurt  von  Schuschnigg.  Austrian  Requiem  translated  by  F.  von 
Hildebrand  (New  York:  The  Putnam  Publishing  Group  @ 1946) 

pp.  16-17.  Reprinted  by  permission  of  The  Putnam  Publishing 
Group. 

William  L.  Shirer.  The  Rise  and  Fall  of  the  Third  Reich. 
Copyright  (c)  1959,  1960  by  William  L.  Shirer.  Reprinted  by 
permission  of  SIMON  & SCHUSTER,  a Division  of  Gulf  & Western 
Corporation. 

Low.  Cartoon  "Rendezvous."  Cartoon  by  permission  of  Low 
Trustees  and  London  Evening  Standard. 

Cartoon  "Poland"  by  Fitzpatrick.  Nations  in  Action 
(Cleveland:  Educational  Research  Council  of  America)  p.  93. 
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Results  for  Part  B:  Written  Response 


The  results  for  Part  B:  Written  Response  are  shown  in  Table  9.  For 
Explanation  of  the  Issue,  44.0%  of  the  students  scored  Satisfactory  or  better 
(received  scores  of  3,  4,  or  5),  and  54.5%  of  the  students  scored  Limited  or 
Poor  (received  scores  of  2 or  1).  For  Description  and  Evaluation  of  an 
Action,  46.8%  of  the  students  scored  Satisfactory  or  better,  and  50.1%  scored 
Limited  or  Poor.  For  Defence  of  a Position,  46.8%  of  the  students  scored 
Satisfactory  or  better,  and  52.5%  scored  Limited  or  Poor.  For  Quality  of 
Expression,  75.5%  scored  Satisfactory  or  better,  and  24.1%  scored  Limited  or 
Poor.  5.6%  of  the  students  produced  essays  in  which  one  or  more  of  the 
categories  were  considered  to  be  insufficient  for  marking  or  were  off-topic. 


Table  9 

Results  for  Part  B:  Written-Response  Section 


Subtests 

Percentage 
0 1 

Distribution 
2 3 

of  Scores 
4 5 

Explanation  of  the  Issue 

1.6 

18.8 

35.7 

31.7 

10.9 

1.4 

Description  and  Evaluation  of  an 
Action* 

3.0 

13.1 

37.0 

33.2 

12.0 

1.6 

Defence  of  Position* 

0.6 

9.5 

43.0 

37.3 

8.6 

0.9 

Quality  of  Expression 

0.4 

2.0 

22.1 

62.0 

12.5 

1.0 

*These  scales  are  weighted  by  a factor  of  two  to  provide  an  overall  total  of 
30  marks. 

Figure  2 (page  26)  shows  the  written-response  questions  that  appeared  on  the 
Social  Studies  30  Diploma  Examination.  More  students  chose  to  write  on  Topic  A 
in  the  written-response  section  than  on  Topic  B.  Of  the  9769  students  who 
wrote  the  examination,  6339  (64.9%)  chose  to  write  on  Topic  A,  and  3389  (34.7%) 
chose  to  write  on  Topic  B.  Forty-one  students  who  completed  the  multiple- 
choice  section  did  not  write  an  essay. 
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Figure  2 

Written-Response  Questions 


TOPIC  A 

ESSAY  ASSIGNMENT 

Some  governments  believe  that  individual  freedom  should  be  restricted  to 
accomplish  national  economic  goals  such  as  full  employment.  The  Nazi 
government  of  Adolf  Hitler  and  the  Soviet  government  of  Joseph  Stalin 
during  the  1930s  provide  examples  of  such  governments.  Other  governments 
have  attempted  to  maintain  individual  freedom  while  endeavoring  to  achieve 
important  national  economic  goals.  The  American  government  that  enacted 
Roosevelt's  New  Deal  during  the  Great  Depression  provides  an  example  of 
this  approach. 

Write  an  essay  on  the  issue:  SHOULD  THE  CANADIAN  GOVERNMENT  RESTRICT 

INDIVIDUAL  FREEDOM  DURING  TIMES  OF  ECONOMIC  DEPRESSION  TO  ACHIEVE  FULL 
EMPLOYMENT? 


TOPIC  B 

ESSAY  ASSIGNMENT 

Some  nations  in  the  20th  century  have  used  direct  military  action  in  an 
attempt  to  preserve  or  restore  friendly  governments.  Allied  action  in 
Russia  after  the  revolution  and  recent  American  involvement  in  Grenada 
provide  examples.  On  other  occasions,  some  nations  have  avoided  direct 
military  action.  Examples  of  this  are  the  British  and  French  policies  of 
non-intervention  during  the  Spanish  Civil  War  and  the  American  policy 
toward  the  takeover  in  Iran  by  Ayatollah  Khomeini. 

Write  an  essay  on  the  issue:  SHOULD  CANADA  PROVIDE  SUPPORT  TO  A NATION 

THAT  USES  DIRECT  MILITARY  FORCE  TO  PRESERVE  OR  RESTORE  A FRIENDLY 
GOVERNMENT? 


Summary  of  Observations 

Student  achievement  on  the  multiple-choice  section  of  the  examination  was 
satisfactory  or  better  in  all  reporting  categories.  Depending  upon  the 
category  or  subtest  being  examined,  means  varied  from  62.7%  to  68.3%.  The 
overall  mean  for  Part  A:  Multiple-Choice  Questions  was  65.0%  (45.5  raw  score 
marks  out  of  70).  This  is  an  acceptable  standard  of  achievement. 

According  to  test  developers  and  markers,  the  level  of  achievement  on  the 
essay  assignment,  however,  was  lower  than  expected.  Marks  tended  to  be  low  in 
this  part  of  the  examination  because  students  did  not  explain  the  nature  and 
significance  of  the  assigned  issue  very  well,  nor  did  they  describe  as  fully 
as  required  an  example  of  a foreign  policy  or  action  taken  by  a nation  on  the 
issue.  This  was  true  also  in  their  defence  of  a Canadian  position  on  the 
issue.  While  the  quality  of  language  and  expression  was  satisfactory,  the 
content  development  was  quite  limited. 
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APPENDIX  A 

SOCIAL  STUDIES  30  SCORING  SHEET 
INSTRUCTIONS  FOR  COMPLETING  SCORING  SHEET 
CHECK  THE  FOLLOWING  NUMBERS: 

1.  Course  code  - 3150 

2.  Index  number  - number  on  the  scoring  sheet  must  match  the  number 

on  the  examination  booklet 

3.  Reading  number  - 1,  2 , or  3,  which  will  correspond  with  the  marker 

entry  on  the  back  of  the  examination  booklet 

ENTER  THE  FOLLOWING  INFORMATION: 


4.  Reader's  ID  number  - enter  the  number  and  fill  in  the  circles 

5.  Topic  A or  B - as  indicated  by  the  student 

6.  Blank  paper  - fill  in  circle  and  submit  to  head  marker 

7.  Special  cases  - fill  in  circle  and  submit  to  head  marker 

STUDENT  SCORES: 


8.  Mark  the  paper  and  enter  scores  on  the  scoring  form  under  the 
appropriate  dimension. 
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